
 

 

 
 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“We do not learn from experience, 

we learn from reflecting on experience.” 
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Investing in Quality – About Us 
 

Investing in Quality Peterborough (IIQ) is a quality initiative for early learning and care 
in Peterborough city and county. Our purpose is to make a difference in outcomes for 
children through knowledge transfer and promoting best practice quality assurance and 
professionalism. 

 
We are funded by Children’s Services through the City of Peterborough. The staff 
members of IIQ are part of the Resource Consultant (RC) team at Five Counties Children’s 
Centre and are the Quality Coordinators (QCs) for early learning programs. The QCs work 
closely with the RCs to support quality learning and care for children and families. 

 
IIQ, is overseen by the IIQ sub-committee of the Early Years Planning Network and 
supports the strategic priorities on behalf of this network. This sub-committee has 
membership from child care, nursery school, EarlyON, licensed home child care programs, 
Peterborough Public Health, New Canadian Centre, Indigenous and Francophone 
partners. 

 
 

The Strategic Priorities of Investing in Quality: 

1) Champion professional learning that influences practice 

2) Enhance learning through mentorship 

3) Meaningful measurement for quality improvement 

4) Organizational alignment to support transformation 

 

 
IIQ is committed to strengthening and growing quality early learning programs in our 
community. The focus of the work we do is based on How Does Learning Happen? 
(HDLH?), Ontario’s Pedagogy for the Early Years, IIQ Standards of Quality, IIQ Professional 
Learning Protocols, and in alignment of the profession’s governing bodies (the Child Care 
and Early Years Act 2014; Code of Ethics and Standards of Practice as governed by the 
College of Early Childhood Educators). 
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We believe that in order to grow programs we need to develop reflective leadership skills 
in all educators. Strengthening leadership within the early learning community builds 
capacity, best practice and professionalism. 

 
What does this look like in practice in our community? 

• The opportunity for all educators to participate in professional learning 

• A mentorship program that supports supervisors to enhance leadership development 

• A community wide survey process to elicit feedback on early learning practices from 
both parents and educators 

• An engagement cycle which has intentional tools built in to support reflective learning 
and growth 

 
This resource guide is developed with the Four Foundations of HDLH? as the focus for QC 
mentor visits and mentor tools. 

 
 
 

Four Foundations of How Does Learning Happen? 
 
 

 



INTRODUCTION 

6 

 

 

 
 
 
 
 

 

IIQ Standards of Quality 
 

Standards of Quality were first developed in our community by the Raising the Bar 
Committee for early learning programs to consider as fundamental building blocks for 
quality programs. These original standards gave us a common language and a universal 
understanding of what defined quality for the community. In 2013, a new early learning 
pedagogy How Does Learning Happen? (HDLH?) was introduced in Ontario. With the 
provincial pedagogy as a source document, IIQ Peterborough has developed seven new 
standards of quality to inform our daily practice with the end goal being quality outcomes 
for children, families and educators. These standards will be the central framework for the 
yearly Quality Enhancement Plan (QEP) programs submit. 

 
When reviewing the Standards of Quality, consider current family/educator survey, 
educator interaction tools, and environmental assessment results. When you look at these 
results in reference to the Standards of Quality, is there something that the data suggests 
you should focus on? From these results choose a standard you would like to work on with 
the support of the QC over the next year. 

 
Seven Standards of Quality 

• Relationships 

• Diversity, Inclusion and Equity 

• Making Learning Visible 

• Environment as a Teacher 

• Professional Growth and Reflection 

• Community Partnerships 

• Leadership 

 
Definitions 

Quality Enhancement Plan (QEP): is the new term for the Action Plan programs submit yearly 
to IIQ. 

Educator: refers to all individuals who work in early learning programs including nutrition, 
enhanced, supply, non-ECE, home child care providers, RECE, and supervisory positions, 
etc. 

Leader: this inclusive term recognizes that all educators are leaders and play a vital role in 
co-designing, implementing, and evaluating quality improvements, service delivery, and 
innovative pedagogical approaches that reflect the children and families they work with 
every day. 
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IIQ Standards of Quality 
 
 
 

Quality Standard Key Indicators 
 
 

1. Relationships 

The program promotes positive, 

collaborative relationships between 

all children, families, and educators 

to support and grow a child’s 

individual sense of well-being and 

belonging as a community citizen 

The program: 
 

• provides evidence of authentic, caring relationships 

between all children, families and educators. 

• is vibrant and rich, fostering a sense of belonging for all. 

• provides evidence that opportunities are provided to 

support family engagement which build and cultivate 

meaningful relationships. 

• provides evidence of a plan for how they will support and 

foster family relationships in the next year. 

• provides evidence of participation in the community 

based bi-annual Family Satisfaction Survey. The minimum 

response rate expected is 10% of licensed site capacity. 

• provides evidence of participation in the community 

based bi-annual Educator Satisfaction Survey. The 

minimum response rate expected is 50% of all educators 

in any one site. 

• provides evidence that community survey data is 

being used to create future opportunities for quality 

improvements and relationship building. 

• provides evidence that all educators use the Educator 

Interaction Tool each year and participate in two 

mentoring meetings with their supervisor to discuss goals. 

 

 
 

 

2. Diversity, Inclusion and Equity 

The program promotes and 

fosters a rich environment of self- 

awareness, family pride, and diverse 

social identities for all children, 

families, educators, and our greater 

community. 

The program: 
 

• provides evidence that policies and practices support 

all children, families, and educators fostering feelings of 

value, respect, and acceptance. 

• provides evidence of active participation in community 

early learning initiatives that promote diversity, inclusion, 

and equity. 

• provides evidence that opportunities are provided for 

educators to self-reflect and explore personally held 

beliefs and biases using a diversity, inclusion, and equity 

lens. 
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Quality Standard Key Indicators 
 
 

3. Making Learning Visible 

The program understands and 

facilitates the meaningful role 

that intentional, non-invasive 

documentation plays in making a 

child’s interests and learning visible 

to other children, educators, and 

families. 

The program: 
 

• provides evidence of documentation in various mediums 

that is made available to co-educators, children, and 

families for the purpose of reflecting, sharing, and 

extending children’s learning. 

• provides evidence that questions are used to 

frame documentation, support planning, and aid 

in implementation/evaluation of experiences and 

reflections. 

• provides evidence that program planning is intentional 

and rooted in focused observations of each child’s 

strengths, needs, and interests. 

 
 

 

 

4. Professional Growth and 

Reflection 

The program engages educators in 

meaningful professional learning, 

ongoing mentorship, and reflective 

practice. The aim is to provide 

stimulating learning environments 

for children, meaningful 

relationships with families, and 

a growth-oriented workplace for 

educators. 

The program: 
 

• provides evidence that educators engage in planned 

professional learning as well as self-directed learning 

opportunities for professional growth rooted in current 

research, best practice, and mentor coaching. 

• provides evidence that educators are supported by 

the program administration and policy to identify and 

pursue individual career goals. 

• provides evidence that educators are actively engaged 

as designers, facilitators, participants, and evaluators of 

intentional practice. 

• provides evidence of reflective practice that is used as a 

capacity building tool influencing educator professional 

growth and program quality. 
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5. Community Partnerships 

The program creates partnerships 

with the community and is 

knowledgeable about resources, 

promoting a child’s and families’ 

competence and well-being. 

Evidence indicates that a sense of 

community belonging is highly 

correlated with physical and mental 

health. 

The program: 
 

• provides evidence of how children and families are 

connected to the community in their daily practice. 

• provides evidence that educators are aware of 

community resources and share these with one another 

and families. 

• provides evidence that educators value community 

partnerships by being actively involved in community 

committees (e.g. Supervisor’s Network, Conference 

Committee, Early Years Planning Network). 

• provides evidence of a collaborative working relationship 

with outside agencies when supporting children’s needs 

(e.g. Five Counties Children’s Centre). 

 
 

 

 

6. Environment as a Teacher 

The program provides indoor and 

outdoor environments that are 

thoughtfully and intentionally 

designed and maintained to 

be responsive to what we know 

about early brain development 

and children’s interests to further 

provoke learning and engagement. 

The program: 
 

• provides evidence of intentional plans for indoor and 

outdoor play spaces based on children’s needs, interests, 

and developmental domains. 

• provides evidence of spaces that offer complex, open 

ended materials that foster exploration. 

• provides evidence that children’s schedules allow 

for long periods of uninterrupted play with limited 

transitions. 

• provides evidence that consideration is given to both 

group and individual child needs in a social context (e.g. 

group explorations, alone time) to further support the 

view of children as curious, competent, and capable. 

• provides evidence that a commitment is made to 

ethical and sustainable environments by considering 

how materials are used, where they are purchased, and 

repurposing materials when possible. 

• provides evidence that one environmental assessment 

per playroom, both indoors and outdoors, is completed 

annually. The tool used is to be determined by the 

program. 
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7. Leadership 

The program has current and 

relevant policy statements, 

operational policies, and protocols 

based on best practice. Programs 

have a clear strategic direction and 

a plan that guides all aspects of 

service delivery. 

The program: 
 

• provides evidence of collaboration opportunities for 

educators, children, and families to design, facilitate, 

and evaluate programs, decision making, and strategic 

planning. 

• provides evidence that the strategic direction of the 

program takes into consideration values, mission, and 

goals. 

• provides evidence that the program, personnel policies, 

organizational goals, and objectives are reviewed and/or 

revised every two years. 

• provides evidence that all educators are active 

participants in the development of the Quality 

Enhancement Plan (QEP). 

• provides evidence that one Quality Enhancement Plan 

(QEP) per site location is submitted annually based on 

informed decision-making data (e.g. System Service, 

Family, and Educator Surveys). 

• provides evidence that opportunities are made available 

for educators to grow leadership skills through various 

strategies, including mentoring. 

 
 
 
 
 

• To obtain a complete copy of the IIQ Standards of Quality go to the Five Counties 

Children’s Centre website and access the document under the tab Investing in 

Quality, Engagement Resources, Standards of Quality, Standards of Quality 

2020 – Five Counties Children's Centre

https://www.fivecounties.on.ca/standards-of-quality-2020/
https://www.fivecounties.on.ca/standards-of-quality-2020/
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The Engagement Cycle 
 

Mentoring supervisors to be reflective leaders is one way we will support quality outcomes 
for children in our community. 

 
QCs will work collaboratively with program supervisors using an annual mentorship cycle 
that consists of a minimum of three mentorship visits in each program. 

 
Mentor Visit Cycle: 

 
Visit #1 January-March 

Visit #2 April-July 

Visit #3 August-December 

 
Each mentorship visit with the supervisors will have a specific focus and mentorship 
lens based on HDLH? The lenses that were developed focus on reflective leadership to 
strengthen and grow practice. This mentorship process is also to support the formation of 
yearly QEPs for programs. 

 
Program supervisors should be prepared to discuss relevant topics reflected within each 
lens. 

 
The QC will complete a brief report after each visit and send to supervisors via email. 
Information about each lens and the engagement submission requirements are in 
sections A, B, and C of this guide. 

 
You can find the lenses and QEP template in the pertinent sections of this resource guide 

(refer to table of contents). The lenses are posted on the Five Counties Children’s Centre 

website, Tools & Lenses – Five Counties Children's Centre

https://www.fivecounties.on.ca/tools-lenses/
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Mentor Visit Timelines and Expectations 
 

Appreciative Inquiry Lens Visit (January-March) 
 

Role of the Educator 

• Complete the Appreciative Inquiry (AI) 

Lens collaboratively with team members 

to reflect upon successes and areas of 

your program you would like to grow 

• These goals may be related to current 

Quality Enhancement Plan goals or may 

be new ones 

Role of the Supervisor 

• To facilitate the process of completing the 

AI lens with educators and to complete the 

supervisor portion of the lens 

• Check-in with educators about progress of 

program Quality Enhancement Plan goals 

 
 

 

 

Leadership Lens Visit (April-July) 
 

Role of the Educator 

• Complete the Educator Interaction Tool 

and meet with supervisor to discuss areas 

you would like to focus on regarding 

relationships 

• Meet again in 6 months to 

check in 

Role of the Supervisor 

• Support the facilitation of educators 

completing the Educator Interaction Tool 

and set up meetings to discuss results and 

goals 

• Meet again in 6 months to check in 

 
 

 

 

Quality Enhancement Plan Development Visit (August-December) 
 

Role of the Educator 

• Role of the Educator 

• Educator teams complete an 

environmental assessment (using a tool 

of your choice) for each playroom and 

outdoor play space and identify changes 

to be made 

• Review survey results and participate in 

team discussions about possible Quality 

Enhancement Plan goals 

• Support the implementation of Quality 

Enhancement goals where needed 

Role of the Supervisor 

• Support the Environmental Room 

Assessment process 

• Elicit feedback from parents/educators 

based on survey results you need more 

clarification about 

• Meet with staff to review family/staff survey 

results to identify Quality Enhancement 

goals 
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A Reflective Model for Mentoring 
 

The QC role is designed to engage supervisors in reflective practice to strengthen and 
grow their educators and programs. It is an opportunity to have conversations that 
deepen thinking to extend learning. 

 
To help with the reflective mentorship process, we have developed some tools that 
will guide our thinking and dialogue through a lens of HDLH? and from a leadership 
perspective. 

 
“Leadership is a critical element of a quality early years program, and 
your commitment to putting How Does Learning Happen? into 
practice is essential. As a leader in the early years, it is important for 
you to reflect critically on your own practices, try new ideas, and act 
on what you learn. Strong leadership means more than performing 
the day-to-day administrative functions of the program; it also means 
being more intentional in establishing, maintaining, and supporting 
strong relationships and ongoing discussions with and among 
colleagues and educator teams, children, families, and community 
partners”. (An Introduction to How Does Learning Happen? Ontario’s 
Pedagogy for the Early Years, For Leaders. Pg. 8) 

 
We view mentorship as a cycle of learning and one that does not begin or end. 
Mentorship visits and tools are intended to build upon one another and encourage 
ongoing dialogue and reflection. Just as children are always learning, so are we as leaders. 

 
Each January the QC for your program will contact you to set up the three mentor visits 
for the year. QCs will also be available by phone or email in between visits. If you feel an 
additional visit is needed this can be arranged as requested. 

 
We want this model to be flexible to the needs of the community. Each visit will be 1-2 
hours in length. An expectation of the engagement process with IIQ will be to develop a 
yearly QEP for each program site. The template for the QEP is provided in the resource 
guide and can be found on the Five Counties Children’s Centre website. Go to IIQ, 
Engagement Resources, Tools and Lenses and Building Quality by setting Intentional 
Goals. Tools & Lenses – Five Counties Children's Centre 

 
Yearly submissions will be due on: December 1st-January 31st  

 
The IIQ annual report will be provided to the community at the end of February each year. 

https://www.fivecounties.on.ca/tools-lenses/
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Preparing for Mentor Visits with the Quality Coordinator 
 

At each mentor visit with the QC, specific sections in the Engagement Resource Guide 
will be reviewed, so it will be important to have it ready for each visit. It would be helpful 
to keep all documentation pertaining to these visits and the QEP in the Engagement 
Resource Guide binder. 

 
Be prepared to show evidence of the following: 

• Completed Appreciative Inquiry Lens 

• Educator Interaction Tool Progress 

• Parent/Educator Survey Reports 

• Environmental Survey Results 

• Current and Past Quality Enhancement Plans 

• Quality Standard Commitments 
 

Be prepared to discuss the following: 

• How your program fosters relationships of children, families and educators 

• How your program supports family engagement 

• How your program uses documentation to support learning and communication 

• How educators are supported in engaging in professional learning, reflection and goal 
setting 

• How your program participates in early learning initiatives that promote diversity, 
inclusion and equity 

• How your program connects and has collaborative working relationships with the 
larger community 

• How your program continually considers the environment in relation to enrichment of 
children’s learning 

• How policies align with best practice, IIQ Standards of Quality, and Ministry guidelines 

• How leadership is grown and mentored in your program 
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Section A 
 

Visit #1 
 

• The Appreciative Inquiry Visit 
 

• The Appreciative Inquiry Lens 
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Visit #1: Appreciative Inquiry Lens, January-March 
 

Appreciative Inquiry Lens (Quality Standard: Professional Growth and Reflection) 

This mentorship visit with the QC will focus on building relationships. It will be an 
opportunity for the QC to meet supervisors and educators and re-acquaint themselves 
with the program. It will also be a time for new educators and supervisors to meet 
their QC. 

You will also have the opportunity to highlight your program strengths and 
accomplishments by doing a walk-through of your program with the QC. Reflecting on 
successes and learning are wonderful opportunities to lead you towards natural next steps 
within your programs. “What we pay attention to, grows.” Unknown 

During this visit we can begin to think and have conversations about areas of your 
program you would like to strengthen. The QC will complete a brief report after each visit 
and send to supervisors via email. 

 
Preparation for the Appreciative Inquiry Visit: 

The Appreciative Inquiry (AI) Lens on the next two pages will be filled out with educators a 
few weeks prior to the QC mentor visit. 

 
All educators need to have input into this lens in support of the “belief that every educator 
should feel he or she belongs, is a valuable contributor and deserves the opportunity to 
engage in meaningful work”. HDLH?, pg. 7 

 
We also encourage you to review any recent family/educator survey results, environmental 
assessments, and QEPs to capture important feedback when completing the AI lens. 

 

Process for Completion: 

This lens is designed to inspire feedback from everyone in your program. There is an area 
for educators and supervisors to give their input. Print as many copies as you need. You 
may choose to complete this form: per person (and collating into team feedback), per 
team, or as a group submission. 

 
One approach to gather input from all educators, might be to post a large piece of paper 
with the questions in the staff room for everyone to write their ideas on. 
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Educator Feedback: 

All educators are invited to capture examples of accomplishments or growth 
opportunities to share with the QC to guide planning. 

 
 

What are the accomplishments and 

strengths of your program? 

• What successes have you had that you 

are proud of? 

What would you like to grow in your 

program? 

• E.g. emergent approaches to learning; 

supporting self-regulation in children; 

engagement of children in program; 

improving communication with families; 

growing educator teams, etc. 
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Supervisor Feedback: 

All supervisors are invited to capture examples of accomplishments or growth 
opportunities to share with the QC to guide planning. 

 
 

What are the accomplishments and 

strengths of your program? 

• What successes have you had that you 

are proud of? 

What would you like to grow in your 

program? 

• E.g. emergent approaches to learning; 

supporting self-regulation in children; 

engagement of children in program; 

improving communication with families; 

growing educator teams, etc. 
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Section B 
 

Visit #2 
 

• Leadership Lens Visit 
 

• Leadership Lens 
 

• Educator Interaction Tool 
 

• Reflective Questions Supporting Educator Interaction Goals 
 

• Guided Reflections for Professional Learning 
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Visit #2: Leadership Lens, April-July 
 

The Leadership Lens (Quality Standard: Leadership) 

The Leadership lens is based on the Four Foundations of HDLH? This lens has reflective 
questions about your current leadership practices to help you move towards continual 
growth and development as a leader. The themes of these questions are about 
relationship building, values, engaging and growing staff dispositions, mentorship 
practices, and well-being of you, your educators, and program. This lens is designed to be 
used as a guide in your daily practice. It will also be used to guide mentor visits with 
your QC. 

 
 

The Educator Interaction Tool (Quality Standard: Relationships) 

How do an educator’s day-to-day interactions promote trust, learning, belonging and 
the well-being of a child? This Educator Interaction Reflection Tool has been developed 
by IIQ as a tool for supervisors to share with their educators to bring relationships to the 
forefront of our work. It has been developed from a strength-based approach, designed as 
a reflective conversation aligning with our pedagogy HDLH? 

 
Process for Completion: 

Each educator will complete this tool once a year reflecting on their practice. You may 
choose to complete the tool using the checklist and the reflective questions or just the 
reflective questions. The reflective aspect of this tool is key to thinking deeper about how 
you support the four foundations from the lens of relationships. 

 
Once the tool has been completed, the educator meets with their supervisor who will 
then guide a reflective conversation highlighting the educator’s strengths in building 
positive, responsive relationships and determine together what the educator wants to 
learn more about. The supervisor and the educator will meet again in 6 months to check- 
in on the educator’s progress and determine what further supports may be needed. Both 
the supervisor and educator will sign this form after each meeting. 

 
The QC will complete a brief report after each visit and send to supervisors via email. 
Information about each lens and the engagement submission requirements are in 
sections A, B, and C of this guide. 

 
To print the Educator Interaction Tool, assess it on the Five Counties Children’s Centre 
website. You can find the adapted Educator Interaction Tool for Licenced Home Child 
Care on the website as well.  Go to Five Counties Children’s Centre website Tools & 
Lenses – Five Counties Children's Centre

https://www.fivecounties.on.ca/tools-lenses/
https://www.fivecounties.on.ca/tools-lenses/
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How Does Learning Happen? Leadership Lens 

 
   Belonging  

 
Cultivating Authentic Relationships and Connections 

Positive, caring, and respectful relationships are the foundation for optimal learning for 
both children and adults. As leaders of early learning programs, reflecting on how we 
grow positive and trusting relationships with our team is essential for providing positive 
outcomes for children. Consider these questions for reflection: 

 
How do I build trust and a sense of belonging within our educator team? 

• In my practice what do I do that demonstrates and grows belonging? 

• How do I know when educators, children, and families feel a sense of belonging? 
What do I feel and see? 

• What are some of my stories that illustrate how I have built a sense of trust and 
belonging with my team? (What do I see specifically as a result of my efforts?) 

• Are there other things I could think about doing to grow trust and a sense of 
connectedness among educators? 

 
Core Values support the vision of our programs and shape the culture of the work we 
do. Values are essential to our identity as a program and as individuals. Workplaces 
that live to their values help create a sense of belonging among teams. 

 
As a leader in our agency how do I bring the program’s values into everything 
I do? 

• In daily conversations with educators? 

• In team meetings? 

• In orientation and training processes? 

• In my relationships with children and families? 

• In mentoring team members? 

• In short and long term planning? 
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   Engagement  
 

Creating Contexts for Participation 

In order for optimal learning to happen we need to be fully engaged in our work. How 
leaders engage with team members determines their willingness and ability to work 
to their potential. “The greatest leader is not necessarily the one who does the greatest 
things. They are the one that get the people to do the greatest things.” Unknown 

 
Consider these questions for reflection: 

 
How do I set the foundation for staff engagement? 

• What does it mean for you to be fully engaged in your work? 

• How do you see educators fully engaged in their work? Are there differences in 
understanding? How do I negotiate these differences? 

• How do I recognize and grow individual strengths and dispositions within 
my team? 

• How do I provide structures for educators to lead from any chair? 

• How can I delegate leadership tasks to strengthen skill development among 
my team? 

• How do I provide meaningful experiences for my team that focus on growing skills? 
 

How do I grow peer mentorships within the program? 

• How are natural mentorships happening in our program? 

• What components of these mentorships are making them successful? 

• What dispositions do I notice in successful mentors? How can I nurture these 
dispositions in my team members? 

• What professional development, tools, or resources might support the growth of 
mentorship within our program? 

• Where are there opportunities for me to support and grow leaders among 
my team? 
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   Well-Being  
 

Nurturing Well-Being in Staff 

The physical and emotional well-being of educators has a direct impact on the quality 
of relationships we provide in our early learning programs. We cannot support healthy 
children if we do not take care of ourselves first. Team well-being is a shared responsibility 
and workplaces play a role in setting a foundation for well-being. To have healthy 
programs we need to invest in our people. Consider these questions for reflection: 

 
In what ways do I strive to offer a safe, accepting and fair workplace where 
educators can make their best contributions? 

• What does a sense of well-being mean to me? What does it mean to my team? 

• What do I feel and see when I have a sense of well-being? 

• How do I know when my team feels a sense of well-being? What do I feel and see? 

• What structures do I have in place that provide a foundation for a sense of well- 
being? 

• What health and well-being issues might be affecting our workplace? How might I 
address these issues? 

• How are educator’s ideas and needs incorporated into health and well-being 
planning? 

• How do I prepare my educators for change? What support systems are in place? 

• How do I recognize and celebrate my successes? My team’s successes? 

• What tools/skills do I use to help myself self-regulate in the workplace? What areas 
might I consider for growth? 

• How do I grow self-regulation skills among my educators? 

• Are there other ways I can think about and support educator wellness? 
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  Expression  
 

Fostering Communication through Expression 

Open and honest communication is essential for successful relationships. Providing 
spaces where people have the opportunity to offer input, seek to understand new ideas 
and perspectives, and can express themselves in a way that is authentic to them, supports 
building relationships and teamwork. Consider these questions for reflection: 

 
In what ways do I provide structures for openness and expression between the 
staff and myself? 

• What types of decision-making processes do I use that encourage a sense of 
democracy? 

• What types of frameworks do I have in place that allow educators to make 
decisions for their programs? 

• How is everyone’s voice included in the program? How is this visible in our work? 

• How much time do I spend “Connecting: Directing: Correcting” educators? How 
can I improve my connections? 

• What processes do I have in place for successful communication? 

• How can I encourage my educators to be curious and question their thinking, 
assumptions and practices? 

• How do I cultivate a culture of reflective practice so that the learning of my team 
happens every day? 

 
 
 
 

To access the Leadership Lens go to the Five Counties Children’s Centre website here Tools &  
Lenses – Five Counties Children's Centre

https://www.fivecounties.on.ca/tools-lenses/
https://www.fivecounties.on.ca/tools-lenses/
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Educator Interaction Tool 
 
 
 

Quality Standard Relationships 

Purpose of Tool In the publication, Think, Feel, Act-Lessons from Research about Young Children 
(2013) pg. 5-6, Dr. Jean Clinton discusses how relationships are key to how a 
child learns. “There is now an explosion of knowledge that tells us that healthy 
development cannot happen without good relationships between children and the 
important people in their lives, both within the family and outside of it.” Caring and 
consistent relationships are the most important aspect that impacts a child’s brain 
development and life-long learning. 

How do an educator’s day-to-day interactions promote trust, learning, belonging 
and the well-being of a child? This Educator Interaction Reflection Tool has been 
developed by IIQ as a tool for supervisors to share with their staff to bring relationships 
to the forefront of our work. It has been developed from a strength-based approach, 
designed as a reflective conversation aligning with our pedagogy HDLH? 

 
 

Process for Completion: 

• Each educator will complete this tool once a year reflecting on their practice. You may 
choose to complete the tool using the checklist and the reflective questions or just the 
reflective questions. The reflective aspect of this tool is key to thinking deeper about 
how you support the four foundations from the lens of relationships. 

• Once the tool has been completed, the educator meets with their team leader who will 
then guide a reflective conversation highlighting the educator’s strengths in building 
positive, responsive relationships and determine together what the educator wants 
to learn more about. The team leader and the educator will meet again in 6 months 
to check-in on the educator’s progress and determine what further supports may be 
needed. Both the supervisor and educator will sign this form after each meeting. 

 
 

Word Definitions: Please see the notes below for clarifications on wording within the 
document. 

Positive Dispositions – These are children’s attitudes about learning such as curiosity, perseverance, 

playfulness, courage, collaboration, etc. 

Pro-Social Behaviours – Behaviours intended to help others such as sharing, helping and cooperation 

and are important to social competence. 

Self-Regulation – According to Stuart Shanker (the Mehrit Centre), self-regulation is understanding 

brain-body stress and managing energy and tension. Self-regulation skills are strategies to manage 

stress such as: reframing negative thinking, breathing deeply, taking time for quiet reflection when 

needed, participating in an active activity when needed, practicing mindfulness, etc. 

C:D:C Ratio – refers to the amount of time a caregiver spends correcting, directing and connecting 

with a child. We want the ratio of connection time to be the highest for relationships to flourish. 
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Educator Interaction Tool 

 

  Belonging  
 
 

“Early childhood programs cultivate authentic, caring 

relationships and connections to create a sense of 

belonging among and between children, adults and the 

world around them.” HDLH pg. 24 

Reflect on the statements below and think about how you 

do this in your practice. 

Almost 

Always 

Sometimes Not Yet 

 
I greet children and families as they arrive each day 

   

I listen attentively when children and families speak    

I encourage positive dispositions (e.g. curiosity, persistence, 

etc. and pro-social behaviours in children) 

   

I have a warm and caring manner which is conveyed through 

body language as well as words with both children and 

families 

   

I use transitions as a time for authentic connections-talking 

and singing with children (diaper changes, dressing, meal 

times, small group times, etc.) 

   

I respect parents as the expert on their child and 

conversations invite a reciprocal dialogue 

   

I invite families to share their culture and traditions within the 

program 

   

REFLECT: 

• Where do I notice strengths in my practice in cultivating belonging? 

• Is there something I want to think more about? 

• How might I do this? 

• What tools and resources would I need to move me forward in growing this skill? 
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Educator Interaction Tool 

 

  Well-Being  
 
 

“Early Childhood programs nurture children’s healthy 

development and support their growing sense of self.” 

HDLH? Pg. 29 

Reflect on the statements below and think about how you 

do this in your practice. 

Almost 

Always 

Sometimes Not Yet 

 
I model positive interactions with children, parents, care 

providers, volunteers and team members 

   

I provide opportunities for children to be successful 
   

I role model self-regulation skills for both children and 

families (calm breaths, self-talk, reframing thoughts, etc.) 

   

I observe children and respond based on children’s needs and 

interests 

   

I plan intentional experiences based on children’s 

experiences, needs and interests 

   

I physically comfort children (pick them up, rub their back, 

etc.) 

   

I listen to families and help them problem solve issues 

regarding their children 

   

I respect children’s well-being by speaking to them quietly 

and up close when re-directing or guiding their behaviour 

   

 
REFLECT: 

• Where do I notice strengths in my practice in cultivating well-being? 

• Is there something I want to think more about? 

• How might I do this? 

• What tools and resources would I need to move me forward in growing this skill? 
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Educator Interaction Tool 

 

  Engagement  
 
 

“Early childhood programs provide environments and 

experiences to engage children in active, creative, and 

meaningful exploration, play and inquiry.” HDLH? Pg. 35 

Reflect on the statements below and think about how you 

do this in your practice. 

Almost 

Always 

Sometimes Not Yet 

 
I help children to resolve conflicts through a variety of 

strategies and model strategies for families 

   

I get down to the child’s level, face to face, and engage in play 

(modeling for parents as well) 

   

I have positive interactions that demonstrate joy with the 

children (singing, talking, playing) 

   

I have positive conversations with parents/care providers 

about their child’s development, dispositions and needs 

   

I encourage children to try new experiences and give them 

choice over which materials they use 

   

I have meaningful interactions with the children (C:D:C ratio) 
   

I support families by providing them with information about 

the outside resources relevant to their needs 

   

 
REFLECT: 

• Where do I notice strengths in my practice in cultivating engagement? 

• Is there something I want to think more about? 

• How might I do this? 

• What tools and resources would I need to move me forward in growing this skill? 
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Educator Interaction Tool 

 

  Expression  
 
 

“Early childhood programs foster communication and 

expression in all forms.” HDLH? Pg. 41 

Reflect on the statements below and think about how you 

do this in your practice. 

Almost 

Always 

Sometimes Not Yet 

 
I ask open ended questions inviting children’s perspectives 

and feedback 

   

I use a calm and friendly voice when interacting with children 

and families 

   

I communicate at a level that children can understand using 

necessary resources (visuals, sign language, etc.) 

   

I help children to self-regulate (calm breaths, talking about 

feelings, reframing thoughts, etc.) 

   

I set appropriate expectations based on individual child’s 

abilities and needs 

   

I respond to all behaviour in a consistent and fair manner 
   

I acknowledge children’s feelings (“you sound like you are sad 

right now”), helping them to label emotions 

   

 
REFLECT: 

• Where do I notice strengths in my practice in cultivating expression? 

• Is there something I want to think more about? 

• How might I do this? 

• What tools and resources would I need to move me forward in growing this skill? 
 
 
 

 
Staff signature: Supervisor signature: Date: 

Staff signature: (6 month check in) Supervisor signature: (6 month check in) Date: 
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Reflective Questions Supporting Educator Interaction Goals 
 

Listed below are a few questions that might support collaborative conversations 
regarding the Educator Interaction Tool: 

 

• Tell me what you learned about yourself when completing the tool? Encourage focus 
on both areas the educator feels they are strong in and areas they want to learn more 
about. 

 

• Were there any areas on the tool where you were uncertain about your practice? What 
makes you curious about this area of practice? 

 

• What do you already know about this area of practice? 
 
 

• What more do you want to research? 
 
 

• I’m curious about  , can you give examples of when you have demonstrated 
this in practice? 

 

• What would happen if? 
 
 

• Help me to understand… 
 
 

• What would the necessary steps be to achieve this goal? What resources will you need? 
 
 

• What can I do to support you in reaching your goal? 
 
 

• How will you know when you have reached your goal? 
 
 

To access the Educator or Care Provider Education tool go to the Five Counties Children’s Centre 
website  here Tools & Lenses – Five Counties Children's Centre

https://www.fivecounties.on.ca/tools-lenses/
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Quality Standard: Professional Growth and Reflection 

The program engages educators in meaningful professional learning, ongoing 
mentorship and reflective practice. The aim is to provide stimulating learning 
environments for children, meaningful relationships with families and a growth- 
orientated workplace for educators. 

Key Indicator: 

The program provides evidence of reflective practice that is used as a capacity building 
tool influencing educator professional growth and program quality. 

One way that educators can reflect on professional learning is through a Self-Guided 
Reflection Form. Included in the Engagement Resource Guide is a sample of a reflection 
form. Ideally educators share these reflections with team members to broaden thinking 
and perspectives. 

 
 
 

Guided Reflection for Professional Learning Opportunities 
 

 

1) How did this professional learning support your current practice with children? 

 
 
 
 
 
 

 
2) What surprised you or captured your interest? 

 
Name of Educator: 

Date of Professional Learning: Topic of 

Professional Learning: 

Presenter/Article/Book/Webinar: 
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3) Are there ideas from the learning opportunity that you would like to bring into your practice? How will 

you put this into practice? What supports might you need to do this? Who might support you in this? 

 
 
 
 
 
 
 
 
 

4) How will you share this information with other educators or families? 

 
 
 
 
 
 
 

 
5) What did you try in your practice and what did you learn? 

 
 
 
 
 
 

 
6) What further things do you need to consider continuing forward with this learning? 
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Section C 
 

Visit #3 
 

• Quality Enhancement Plan Visit 
 

• Setting Program Goals Resource 
 

• S.M.A.R.T.E.R. Goals Resources 
 

• The QEP Submission Guidelines 
 

• QEP Template 
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Visit #3: Quality Enhancement Plan, August-December 
 

Quality Enhancement Plan (Quality Standard: Leadership) 

The development of a QEP is one way to move your program’s vision, goals and intentions 
into reality. It allows you to dream and identify strategies to meet your goals through 
intentional, sequential steps. These plans give credibility and accountability to our work. 
Effective plans build in components for reflection about lessons learned and next steps for 
the future. 

 
In early learning settings, QEPs are often developed within teams to support quality 
improvement in programs. Involving all team members in this process gives everyone a 
voice, supports best practice, and promotes engaged educator implementation of the 
plan. 

 
In the third mentor visit you will be working with your QC in beginning to develop your 
QEP. You do not need to wait until the mentor visit to begin your plan and we encourage 
you to begin this process with your teams as soon as possible. We ask that you use the 
template on the following pages to guide your process in the development of your plan. 
* Multi-site agencies may have some goals in their plans that link across all sites and 

should also have program specific goals. 

 
An important aspect to take into consideration when developing your QEP will be your 
most recent family/educator surveys and environmental assessment results, as well 
as educator goals. Survey reports are to be shared with your IIQ QC prior to this visit to 
enable them to support you in the best way possible. 

 
Writing good goals is essential in the development of a QEP and we recommend using 
S.M.A.R.T.E.R. goals which are consistent with the recommendations from the College of 
Early Childhood Educators. 

 
The following resources are included in this resource guide to help you in developing a 
successful plan: 
• Resource for Setting Quality Enhancement Plans 

This resource takes you through the pre-work needed before beginning to think about 
developing the plan 

• The S.M.A.R.T.E.R. Goal Resource and Worksheet 

This document gives you the tools needed to set successful goals 

• Quality Enhancement Plan Template/Engagement Submission 
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Setting Program Goals for Quality Enhancement Plans 
 

A Resource 

 
The Purpose of This Resource 
Quality improvement is an ongoing process. Reflecting on what can be changed in 
our programs, why it’s important and how to go about it, is a process that needs to 
be thoughtful and reflective to support continual quality improvement. This resource 
will outline some recommended steps to support quality change by discussing the 
importance of surveys, goal setting, and QEPs. 

 
What Is A Quality Enhancement Plan? 
QEPs are a detailed plan outlining the sequence of steps needed in order to reach one 
or more goals. In early learning settings these plans are often developed within teams 
as a result of family, educator or community feedback. Before writing a successful plan, 
we need first to get feedback from parents, educators, children (when possible) and the 
community about their perception of our programs. 

 
 

Suggested Steps to Write Successful Quality 
Enhancement Plans 

 

 

A survey is a way to engage families/educators/children and seek perspectives. Showing 
that you genuinely care about someone’s opinions and experiences is a powerful way 
to build a relationship. This practice is considered a critical component of high quality 
learning environments. Successful programs know what their families and educators 
want and try to understand why and how to meet their needs. 

 
When developing a survey some key considerations include: 

1) Considering the purpose or intent – what do you want to know more about? 

2) Developing questions – the wording of questions can influence how people respond. 

3) Communication with families – how will you let parents and/or educators know about 
an upcoming survey and why it will be circulated – how will you share the results with 
families and/or educators? 

* In our community both family and educator surveys will be developed, distributed, 
results collated and returned to individual programs by the Municipality. 

Step 1: Surveys 
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1) Review information gathered to see what the feedback tells you about the strengths of 
the program. What does it tell you about possible areas for growth or change? 

2) With your team, look for possible themes throughout the responses. Consider any other 
sources of information you may have before progressing on to Step 3 (environmental 
assessments). 

 
 
 

 

1) A top priority would be compliance issues that could impact your license. 

2) Of the areas identified, what do you believe would have the biggest impact on children, 
families, and educators? (The children should be the number one priority for quality 
improvement). 

3) If you see a topic come up in several places (e.g. on a family survey, an educator survey, 
an organizational goal) there are strong reasons to make this a priority. 

4) Use the S.M.A.R.T.E.R. goal process, including a reflection piece, to make meaning of 
results. 

5) Share the results with families and educators in an open and accessible manner. 
 
 

Some examples of setting goals based on survey results: 
 

Step 2: Review the Survey Results 

Step 3: Select Goals 

 
Program A: 

A program gathered feedback from families about transition times. The program 
considered the feedback, developed a Quality Enhancement Plan and made intentional 
changes around transition times. The following year families were asked again for their 
feedback which led to some minor changes. The positive influences these changes had 
on children, families and educators is beautifully described in the program’s submission. 
Furthermore, the example demonstrates that this should be an ongoing cycle and 
that, while the issues may change, the process does not. This provides a rich example 
of how surveys can engage families as partners in growing quality that influences the 
experiences of children, families and educators. 
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Receiving Unexpected Responses: 

As a supervisor you may pride yourself on providing lots of feedback to your team. 
You conduct an educator survey and are surprised to discover that educators rate the 
amount of feedback given significantly lower than you had expected. 

• ‘Indicate on a scale of 1 to 5 how you feel about the amount of feedback you receive 
from your supervisor.’ 

As you reflect on this, could it be that there is a difference in understanding about 
feedback? What could you do? Could you ask the educators further questions? What 
kind of feedback do they like? When does it work best for them to receive the feedback? 

 
Implementing Change to Meet Needs of Current Families: 

A program had traditionally adopted summer hours for the months of July and 
August, closing at 5:30 p.m. instead of 6:00 p.m. This provided coverage in the staffing 
schedule for educators at the beginning of the day to set up rich outdoor environments, 
something the program valued highly. The educators also got to leave work a little 
earlier during those months. These hours worked for a number of years. A couple of 
years ago the program received feedback, through a survey, that the summer hours did 
not meet the needs of the current families. This was something that could be changed 
so the program carefully considered the feedback and decided not to adopt summer 
hours. Educators were involved in the process and made fully aware of why the change 
had been made. 

Something that Cannot be Changed: 

A program is located in a school with some parking spaces designated for your families 
and educators. During school drop off and pick up times traffic is backed up and 
parking is extremely challenging. There may be little that can be done to alleviate this 
but finding out about families’ experiences can provide you with valuable information. 
Knowing that they may be experiencing high levels of stress by the time they arrive at 
your door may mean you carefully consider whether this is a good time to engage them 
in a conversation about their child. This provides insight into why families do not take 
time to read the documentation that educators have worked so hard on. Experiences 
can be shared so when a new school is being built, parking can be better addressed. 
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Planning for the Future: 

Feedback indicates low educator turnover is considered something families’ value 
very highly. As a supervisor, you know that two of your younger educators are hoping 
to start families in the next year and a couple of your mature educators will be retiring 
around the same time. What can you do now to prepare families and keep low educator 
turnover as a strength of your program? 

Considering Responses: 

Survey responses indicated that families are very happy with the menu offered to 
children. A single response stands out indicating the family is not happy with the 
menus. Carefully think about the response. Does it grow best practice? Is it an individual 
preference, but not necessarily best practice? For example, the family serves their child 
juice and thinks the program should offer this as well; and we know that the Canada’s 
Food Guide does not recommend juice. 

 
Communicating Developmental Information with Families: 

Now that children can begin school at a younger age, you have noticed that there is an 
increasing concern among families about ‘school readiness’. A number of families want 
to see more evidence that children are ‘being prepared for school’. While this is coming 
out of a genuine concern about their child’s ability to transition to school, it signals a 
wonderful opportunity for conversations about such things as how children learn and 
making learning visible through pedagogical documentation. Perhaps families and 
educators could observe the children together and engage in conversations, etc. An 
open house might be considered to share resources. 
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S.M.A.R.T.E.R. GOALS 
 

For quality improvement to happen in early learning programs we need to continually 
assess our progress and look for ways to grow our programs. The family, educator, and 
environmental surveys are some of the sources we can glean information from to set 
realistic goals to develop successful QEPs. 

 
Setting S.M.A.R.T.E.R. goals involves 5 steps (as outlined on the College of ECE website- 
Portfolio handbook page 1). We have added to this planning protocol by adding evaluation 
and re-adjustment, thus S.M.A.R.T.E.R. goals. The following page includes a worksheet for 
setting these goals. 

 
S.M.A.R.T.E.R Goals: 

Specific 

• What exactly do we wish to accomplish? Think in specific and concrete terms. 

Examples: 

• Provide an outdoor activity for families to participate in each week during all 
seasons. 

• Take Infant Mental Health training as a team to support the overall health of the 
infants in our care. 

• Document children’s learning monthly and participate in monthly team reflection 
meetings about documentation. 

• Increase engagement and communication with parents about How Does Learning 
Happen? by posing questions/documentation in the classroom monthly; asking 
them how the foundations are demonstrated from their perspectives. 

 
Measurable 

• How will we know when we have reached this goal? 

Example: 

• Infant Mental Health training was completed by all team members. 

 
Achievable 

• Is this goal realistic? 

• Do we have the resources to achieve it and if not, how will we get them? 
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Relevant 

• Why this goal right now? 

• How does this goal align with our current work/feedback from surveys? 

• How does this goal align with the mission and values of our agency? 

• How does this goal align with How Does Learning Happen? 

 
Time Bound 

• Have we set realistic timelines for completion of this goal and who can help with this? 

 
Evaluation 

• How will you track the progress of this goal? 

 
Re-Adjustment 

• Do we need to re-adjust this goal due to unforeseen circumstances? 

• How will we do this? 
 
 
 

S.M.A.R.T.E.R. Goal Worksheet 
 

S.M.A.R.T.E.R is an acronym to guide goal setting. The chart below explains this acronym. 
Using S.M.A.R.T.E.R. goal criteria will help you improve the quality of your goal by ensuring 
it is specific and measurable. 

 
 
 

S MAKE IT SPECIFIC What do you want to achieve? 

M MAKE IT MEASURABLE How will you know when you have achieved your goal? 

A MAKE IT ACHIEVABLE How will the goal be accomplished? Is it too 
difficult, too easy? 

R MAKE IT RELEVANT How does this goal relate to the current work you 
are doing? 

T TIME-BOUND When do you expect to complete this goal? 

E EVALUATED How will you track the progress of this goal? 

R RE-ADJUST If the goal needs adjusting, who will be responsible 
for this? 
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Submitting the Quality Enhancement Plan 
 

The engagement process with Investing in Quality Peterborough entails that all early 
learning programs submit a Quality Enhancement Plan yearly in December or January. 
These plans are based on survey feedback, environmental assessments, and best practice 
in support of the Standards of Quality developed by the IIQ sub-committee. 

 
You will need Family/Educator and System Survey Reports, Environmental Assessments, 
Educator Interaction Tool Goals, Appreciative Inquiry Lens, Strategic Plans (if your agency 
has one), and any other relevant data available to complete the QEP. Successful QEPs are 
completed as a collaborative effort engaging all educators in the process. This ensures 
that the entire team is aware of the goals and have full investment into achieving them. 

 
We ask that you use the template provided to guide your process in the development 
of your plan. Some people may choose to do hand-written rough notes. For the final 
submission please complete this template in a type-written format. 

 
The QEP template can be found on the Five Counties Children’s Centre website Five 
Counties Children's Centre .  Go to Investing in Quality, Engagement Resources, Tools 
and Lenses. Save the template to your computer in a Word document and complete 
your QEP. Tools & Lenses – Five Counties Children's Centre 

 
Save your final Word version and email to your QC by January 31st. 

 

Once your QEP has been reviewed you will receive a QEP Acknowledgement Letter 
outlining the goals and suggestions to enhance your plan. This letter can be found in 
section E. 

https://www.fivecounties.on.ca/
https://www.fivecounties.on.ca/
http://www.investinginquality.ca/
https://www.fivecounties.on.ca/tools-lenses/
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Quality Enhancement Plan: IIQ Engagement Submission 
 

Due: December 1st-January 31st each year 
 

Program Site: 

Year: 
 

We ask that you use the following template to guide your process in the development 
of your plan. Some people may choose to do hand-written rough notes. For the final 
submission please complete this template in a type-written format. The template can 
be found on the Five Counties Children’s Centre website and access the QEP here 
Tools & Lenses – Five Counties Children's Centre Save the template to your computer 
in a Word document and complete your QEP. Save your final Word version and email 
to your QC. 

 
One thing to keep in mind is that a Quality Enhancement Plan can support both larger 
and smaller goals.  Goals may be based on either positive feedback or identified areas 
for growth. Goals are to be developed based on several sources including: environmental 
assessments, the educator interaction tool, family and educator surveys, etc. 

You will begin the QEP process by reflecting on the progress of your previous year’s goals. 
 

 

 
Goals from previous year: 

1. 

 
 
 

2. 
 
 
 
 

3. 

Reflections and Next Steps 

https://www.fivecounties.on.ca/tools-lenses/
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What were your successes in last year’s plan? 

 
 
 
 
 
 

What did you learn? What do you want to learn more about? 

 
 
 
 

 
Are there goals that were not achieved that you will bring forward into this year’s plan? Please explain why 

you feel this might have happened and what your new approach might look like to move this goal toward 

achievement this year. 

 
 
 
 

 
What outcomes grew or changed in your plan this past year that enhanced the quality of your program? 

 
 
 
 
 

 
How is this visible within your program? What do you see? 

 
 
 
 

 
How might this goal be extended into your future plans with new ideas or a renewed focus? 
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Quality Enhancement Plan 
 

Quality Standard: Relationships 

The program promotes positive, collaborative relationships between all children, families, 
and educators to support and grow a child’s individual sense of well-being and belonging 
as a community citizen. 

Key indicator: 

• The program demonstrates all educators are actively using the Educator Interaction 
Tool each year and participating in 2 mentoring meetings with their supervisor to 
discuss goals. 

 
Educator Interaction Tool (Self-Reflection) 

Supervisors share the Educator Interaction Tool with each educator and ask them to do 
a self-reflection based on the four foundations. Educators are expected to set 1-2 goals 
based on their self-reflections and have 2 meetings with their supervisors about their goal 
progress. 

 

Were there any goal themes identified by your educators? Based on the goals set 
by educators, what is your plan as a supervisor to support these goals? Are there any 
opportunities for professional learning that could support educator’s goals? 

 
 
 
 

Educator Satisfaction Survey (if applicable this year) 

Key Indicator: 

• The program participates in the community based bi-annual Educator Satisfaction 
Survey. The minimum response rate expected is 50% of all educators in any one site. 

 

 

• What did you learn from this survey (common themes and threads of information)? 
What are you considering as a result of the survey feedback? 

Number of educators in your program: Number of 

educators who completed the tool: 

Number of educators in the program: Number of 

surveys completed: 
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Family Survey (if applicable this year) 

Key indicator: 

• The program participates in the community based bi-annual Family Satisfaction 
Survey. The minimum response expected is 10% of licensed site capacity. 

 

 

• What did you learn from this survey (common themes and threads of information)? 
What are you considering as a result of the survey feedback? 

 
Quality Standard: Environment as a Teacher 

• The program provides indoor and outdoor environments that are thoughtfully and 
intentionally designed and maintained to be responsive to what we know about 
early brain development and children’s interests to further provoke learning and 
engagement. 

 
Environmental Assessment 

Key Indicator: 

• Demonstrates the completion of one environmental assessment per playroom, indoors 
and outdoors annually. The tool used can be self-selected by the program. 

 
For a list of environmental assessments refer to your IIQ Engagement binder or a resource 

list can be accessed on the Five Counties website here Tools & Lenses – Five Counties 
Children's Centre 

 

 

• On the tables following, identify one change in each environment as a result of 
completing the Environmental Assessments. 

Number of families in program: Number of 

surveys completed: 

Name of environmental assessment(s) used:  

Name of environmental assessment(s) used:  

Name of environmental assessment(s) used: 

https://www.fivecounties.on.ca/tools-lenses/
https://www.fivecounties.on.ca/tools-lenses/
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Indoor Play Spaces 
 

Program Room Observations Changes Based on Observations 

   

   

   

   

 
 

Outdoor Play Spaces 
 

Outdoor Space Observations Changes Based on Observations 
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Describe the process you took to share survey data with parents and educators. 

 
 
 

 
How might you involve parents and educators in the formulation of goals for the upcoming year? 

 
 
 

Goals for Upcoming Year 
Goals: (set 2-3 goals per program site) Programs with multiple sites may have some 
common goals but there should also be a goal specific to that site. Consider S.M.A.R.T.E.R. 
goal format. If you have a larger goal, consider spanning it over a few years and indicate 
this in your activities. 

 
1. 

 
 
 

 
2. 

 
 
 

 
3. 

 
 
 

 
What organizational values do these goals support and how do they connect with HDLH? 

 
 
 
 

How do these goals reflect the feedback you received from surveys, environmental tools and self-reflection 

tools? 
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Planning for Success 

 
Goal 1: (Please input goal here) 

 
 

Are there resources and tools 
that will help you achieve 
your goals? 
E.g. What opportunities for 
growth and development do 
you need to consider? 

What are the indicators of 
success? 
E.g. How will you know 
when you have achieved 
your goal? What will you see 
happening? 

What strengths can 
different team members 
bring to achieving this goal? 

   

What steps are needed to achieve this goal? 
E.g. Include steps you have already taken and further steps 
you plan to take. 

What are the estimated 
timelines to achieve each 
step? 

 
Steps Already Taken: 

 
 
 
 
 
 
 
 

What We Plan to Do Next: 
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Planning for Success 

 
Goal 2: (Please input goal here) 

 
 

Are there resources and tools 
that will help you achieve 
your goals? 
E.g. What opportunities for 
growth and development do 
you need to consider? 

What are the indicators of 
success? 
E.g. How will you know 
when you have achieved 
your goal? What will you see 
happening? 

What strengths can 
different team members 
bring to achieving this goal? 

   

What steps are needed to achieve this goal? 
E.g. Include steps you have already taken and further steps 
you plan to take. 

What are the estimated 
timelines to achieve each 
step? 

 
Steps Already Taken: 

 
 
 
 
 
 
 
 

What We Plan to Do Next: 

 



SECTION C 

50 

 

 

 
 
 
 
 
 

Planning for Success 

 
Goal 3: (Please input goal here) 

 
 

Are there resources and tools 
that will help you achieve 
your goals? 
E.g. What opportunities for 
growth and development do 
you need to consider? 

What are the indicators of 
success? 
E.g. How will you know 
when you have achieved 
your goal? What will you see 
happening? 

What strengths can 
different team members 
bring to achieving this goal? 

   

What steps are needed to achieve this goal? 
E.g. Include steps you have already taken and further steps 
you plan to take. 

What are the estimated 
timelines to achieve each 
step? 

 
Steps Already Taken: 

 
 
 
 
 
 
 
 

What We Plan to Do Next: 
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Who will oversee the implementation of the QEP? 

 
 
 

 
How will you evaluate and readjust your goals as you are working on achieving them? 

 
 
 

 
Who was involved in the development of this plan and what will their role be in the achievement of 

reaching goals? 

 
 
 
 
 
 
 
 

 
Name of Educator Role in Supporting Plan Educator’s Signature 
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Section D 
 

Resources and Research 
 

• How Does Learning Happen? 
 

• Think, Feel, Act, Lessons from Research about Young Children 
 

• Early Learning Framework 
 

• Ministry of Education Videos 
 

• College of ECE 
 

• Environmental Assessments 
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Resources 
 

• How Does Learning Happen?; Ministry of Education 

https://files.ontario.ca/edu-how-does-learning-happen-en-2021-03-23.pdf 

 
• How Does Learning Happen? An Introduction for Leaders; Ministry of Education 

https://files.ontario.ca/edu-1/edu-introduction-how-learning-happen-for-leaders-en-2021-03-10.pdf 

 

• Think, Feel, Act: Lessons from research about young children; Ministry of Education 

http://www.edu.gov.on.ca/childcare/ResearchBriefs.pdf 

 
• Videos on Early Learning Practices; Ministry of Education 

Positive Relationships and Brain Development 

Pedagogical Leadership 

Pedagogical Documentation 

Inclusion 

Parent Engagement 

Learning Environments 

Self-Regulation 

http://www.edu.gov.on.ca/childcare/research.html   (need new link) 

 
• Early Learning Framework; Ministry of Education 

http://www.edu.gov.on.ca/childcare/oelf     need new link 

 

• Videos: Principles of the Elect 

Observation and Documentation 

Learning Environments 

Continuum of Development 

http://www.edu.gov.on.ca/childcare/oaelf     need new link 

 

• College of Early Childhood Educators 

https://www.college-ece.ca/en 

https://files.ontario.ca/edu-how-does-learning-happen-en-2021-03-23.pdf
https://files.ontario.ca/edu-1/edu-introduction-how-learning-happen-for-leaders-en-2021-03-10.pdf
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwjNn8fywIHzAhUyc98KHYQMD8gQFnoECAIQAQ&url=https%3A%2F%2Ffiles.ontario.ca%2Fedu-think-feel-act-lessons-from-research-about-young-children-en-2021-01-29.pdf&usg=AOvVaw0WcqO2gZgrq2BCcGdnAS_r
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwjNn8fywIHzAhUyc98KHYQMD8gQFnoECAIQAQ&url=https%3A%2F%2Ffiles.ontario.ca%2Fedu-think-feel-act-lessons-from-research-about-young-children-en-2021-01-29.pdf&usg=AOvVaw0WcqO2gZgrq2BCcGdnAS_r
http://www.edu.gov.on.ca/childcare/research.html
http://www.edu.gov.on.ca/childcare/oelf
http://www.edu.gov.on.ca/childcare/oelf
http://www.college-ece.ca/en
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Environmental Assessments 
(Quality Standard: The Environment as a Teacher) 

 
As part of engagement with IIQ, early learning and child care programs use 
environmental assessments / scans. Whereas in the past there were specific tools 
recognized by IIQ for programs, programs are now able to choose tools to support this 
process. 

 
Ideally these are done at least two times per year – once by supervisors in each program 
room and once in each room by the program educators. Best practice would suggest that 
it be part of reflective practice on an ongoing basis. 

 
HDLH?, released in 2014, presents a vision from the Ministry of Education which focuses 
on the strengths and capabilities of children, families, and educators. This strength-based 
approach should carry over to the process of environmental assessments as well. 

 
Environmental Assessments are intended to be used by programs and educators as a lens 
to look through and not as a checklist to follow. The expectation is that they will be used 
in a manner compatible with reflective practice. 

 
When engaging with some of the tools listed, there may be some pieces which are not 
fully compatible with HDLH? Therefore, it may be appropriate to mark them as ‘not 
applicable’. In these cases, the person completing the assessment should be able to 
explain the reason for this choice / difference. 

 
Additionally, the tools do not necessarily need to be scored. These assessments may 
provide valuable insights and information without being scored. Reflecting on the 
questions ‘What did you learn?’ and ‘What are the next stages/steps?’ would be important 
pieces of the process. The goal and purpose of completing these assessments is to allow 
supervisors and educators to consider the strengths and possibilities of their programs 
and to support continued growth and professionalism. 

 
Please see the following page for a selection of environmental assessments and reflective 
checklists. 
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Environmental Assessment and Reflective Checklist 
Resources (September 2019) 

 
In order to support programs to evaluate and reflect on their environments, here is a list of 
possible resources to use: ( indicates that this resource is available from the IIQ 
Resource Library)  

 

▪ Devereux Early Childhood Assessment Preschool Program (DECA)– includes section on environments    
▪ Devereux Early Childhood Assessment for Infants & Toddlers (DECA)– includes section on environments    

▪ App-B-Reflective-Checklists-pp-317-323.pdf (centerforresilientchildren.org)-Devereux Reflective Checklist for 
Teaching Practices 

▪ Early Years 360 Environmental Audit  (Pete Moorhouse)  

▪ Tools for Assessing Your Environment  (Designs for Living and Learning – Appendix A) 

o Tools to Reflect on Quality Rating Scales (Designs for Living and Learning – Appendix B) available in the 
book 

▪ 2_5_Class_Environment_Reflection_Tool_Checklist.pdf (self-reg.ca)  Mehrit Centre) Resource Library - Self-Reg 

▪ Revitalizing the Environment (Reflecting Children’s Lives (Chapter 2) Carter and Curtis) 

Each chapter in this book has a reflection section which is also available online  Web Components 

▪ Early Childhood Environment Rating Scale (ECERS)   
▪ Infant/Toddler Environment Rating Scale (ITERS)   
▪ School-Age Environment Rating Scale (SACERS)   
▪ Family Child Care Environment Rating Scale (FCCERS)   
▪ Go Green Rating Scale    and Handbook    

▪ Child Caregiver Interaction Scale   

 
Outdoor Playspaces Assessments and Lenses 
In order to support programs to evaluate and reflect on their environments, here is a list of possible resources to 
use: (indicates that this resource is available from the IIQ Resource Library)  

 
1. Outdoor Play Landscape Design-(Evergreen) 

 
2. A Place Based Education Lens on Outdoor Environments (David Sobel Play Motifs)-IIQ Website under Tools and 

Lenses August-December 
 

3. Creating Meaningful Outdoor Environments-IIQ Website under Tools and Lenses August-December 
 

4. 7Cs Informational Guide for Outdoor Playspaces 7 C’s to Outdoor Play Space Development 
 

5. Outdoor Playspaces for Children-A Review-PPH Outdoor PlaySpaces Review 
 

 

https://centerforresilientchildren.org/preschool/assessments-resources/the-devereux-early-childhood-assessment-preschool-program-second-edition/
https://centerforresilientchildren.org/wp-content/uploads/DECA-IT-ReproduciblePlanningForms.pdf
https://centerforresilientchildren.org/wp-content/uploads/App-B-Reflective-Checklists-pp-317-323.pdf
https://irresistible-learning.co.uk/resource/early-years-360-environment-audit/
https://www.redleafpress.org/assets/clientdocs/webcomponents/DLL-appendix.pdf
http://self-reg.ca/wp-content/uploads/2020/06/2_5_Class_Environment_Reflection_Tool_Checklist.pdf
https://self-reg.ca/resource-library/
https://www.redleafpress.org/Assets/ClientDocs/WebComponents/Chap2_practice.pdf
https://www.redleafpress.org/Reflecting-Childrens-Lives-2nd-Edition-A-Handbook-for-Planning-Child-Centered-Curriculum-P2351.aspx
https://ers.fpg.unc.edu/node/39
https://ers.fpg.unc.edu/node/47
https://ers.fpg.unc.edu/node/73
https://ers.fpg.unc.edu/node/60
https://www.kaplanco.com/product/17505/go-green-rating-scale?c=17%7CEA1015
https://drfiene.files.wordpress.com/2017/08/ccis-final-2-14-11.pdf
https://www.evergreen.ca/downloads/pdfs/Landscape-Child-Development.pdf
https://www.fivecounties.on.ca/tools-lenses/
https://www.fivecounties.on.ca/tools-lenses/
https://www.fivecounties.on.ca/tools-lenses/
https://www.outdoorplaycanada.ca/portfolio_page/seven-cs-an-informational-guide-to-young-childrens-outdoor-play-spaces/
https://www.peterboroughpublichealth.ca/wp-content/uploads/2018/05/2017-08-31-Outdoor-Playspaces-Evidence-Report-FINAL-1.pdf
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6. Headstart Outdoor PlaySpace Assessment Tool Headstart Assessment 
 

7. Headstart Playspace Outdoor Assessment-Infants/Toddlers Headstart Assessment 
 

8. Early Years 360 Audit (has a section on outdoors) Early Years Audit 
 

9. ECCERS (has small section on outdoor play)  
 

10. Risk Benefit Analysis Risk-Benefit Analysis for Outdoor Play-Canada 
 

11. https://cdpp.ca/resources-and-publications/inclusive-playgrounds-resource  Inclusive Playgrounds Toolkit 
 

 
           Additional Resources 

 
▪ PowerPoint Presentation (peterborough.ca)  Outdoor Play Report 

 
▪ Home Page - Pathways to Stewardship & Kinship (pathwayproject.ca) 

 
▪ Create the Perfect Play Space (Child Australia)  

 
▪ ROSIE:  Rating Observation Scale for Inspiring Environments      check out this slideshow overview  (this book 

is a companion observation guide for Inspiring Spaces for Young Children) 

▪ Play Space Assessment (Head Start Body Start) 

▪ Simple Interactions (pdf):  The Fred Rogers Centre (the importance of simple, caring, stimulating interactions 
between children and caregivers) 

 
 

https://eclkc.ohs.acf.hhs.gov/sites/default/files/pdf/play-space-assessment-preschool.pdf
https://eclkc.ohs.acf.hhs.gov/sites/default/files/pdf/infant-toddler-play-space-assessment.pdf
https://irresistible-learning.co.uk/wp-content/uploads/2018/01/Early-Years-360°-Environment-Audit.pdf
https://www.outdoorplaycanada.ca/portfolio_page/risk-benefit-assessment-for-outdoor-play-a-canadian-toolkit/
https://cdpp.ca/resources-and-publications/inclusive-playgrounds-resource
https://www.peterborough.ca/en/city-services/resources/Documents/Unstructured-Outdoor-Nature-Play-Report.pdf
https://pathwayproject.ca/
https://www.acecqa.gov.au/sites/default/files/2021-01/CreateThePerfectPlaySpace.PDF
https://www.gryphonhouse.com/books/details/rating-observation-scale-for-inspiring-environments
https://prezi.com/g5ddqnpmenws/rosie-rating-observation-scale-for-inspiring-environments/
https://static.virtuallabschool.org/atmt/physical/TC.Phys_3.Strategies_E2.PlaySpaceAssessment.pdf
http://www.simpleinteractions.org/uploads/2/9/0/1/29014757/simple_interactions_tool.pdf
http://www.fredrogerscenter.org/initiatives/simple-interactions/about-simple-interactions/
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Section E 
 

• Mentor Visit Summary Report 
 

• Quality Enhancement Plan Acknowledgement Letter 
 

• Past Quality Enhancement Plans 
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Mentor Visit Summary Report 
 

After each visit your QC will send you a report based on your joint discussion and 
resources that have been given/recommended, as well as any follow-up the Supervisor or 
QC has agreed to. 

 
Program: 
Mentoring Discussion Notes: 

 
 
 
 
 
 

 
Quality Enhancement Plan Progress: 

 
 
 
 
 
 

 
Identified Resources and Supports Needed: 
(books, training, communities of practice, etc.) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Mentor report completed by: Supervisor: Date: 
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Quality Enhancement Plan Summary and Feedback 
 

When you have submitted your QEP to your QC, you will receive an acknowledgement 
letter as shown below. It will outline your goals and give suggestions for further 
considerations about the plan. 

 
Investing in Quality Peterborough 
Five Counties Children’s Centre 

 
 

 
 

Thank you for your Quality Enhancement Plan submission as part of your program’s 
engagement in our community’s IIQ initiative. Outlined below are the three goals 
your program has set for the upcoming year. Feedback about your QEP submission 
can be found below under ‘General Notes and Comments’. During each mentor visit 
we will check-in and continue our conversations about the progress of your Quality 
Enhancement Plan. 

 
Goals: 

 
1. 

 
 
 

 
2. 

 
 
 

 
3. 

Date: 

Submitted To: 

Program: 

Submitted From: 
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• Strengths of QEP 

 
 

 
• Did the program demonstrate/reflect on the current survey and assessment data for the development of 

their goals? 

 
 
 

• Did the program relate their goal setting to the IIQ Standards of Quality 2020? 

 
 
 

• For multi-site programs is there at least one goal that is specific to individual sites? 

 
 

 
• Are the goals measurable? (Are the goals developed using the SMARTER guide to goal setting? 

 
 
 

• Is the process to achieve the goals broken down into sequential steps with a timeline? 

 
 
 

• Are there opportunities within the upcoming goals/steps for educators to take part in the 

implementation of the goals? 

 
 
 

• What resources and supports can the Quality Coordinator/Resource Consultant team offer to support the 

goals? 

 
 
 

• Next steps 
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Conclusion 
 

This guide is intended to be used as an ongoing resource in your program. It is a living 
document and will be updated as new research is available and new best practice 
outcomes are determined. 

 
The tools, lenses, and research provided in this guide have been intentionally developed 
and provided to support supervisors and educators in efforts to continually improve and 
enhance their programs. 

 
All tools and templates can be found on the Five Counties Children’s Centre website 
under the tab: Investing in Quality, Engagement Resources, Tools and Lenses. 

 
If you need any of these materials translated, please contact your Quality Coordinator. 
We are no longer printing hard copies of this document but if you do not have the 
capacity within your program to print this resource, please contact your Quality 
Coordinator. 

 
If at any time you have any questions about the resources in this guide, please call Five 
Counties and ask to speak to your program’s Quality Coordinator @ (705) 748-2337. 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 


